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Article Info Abstract

ngse]?t‘znly_(;é_zozs Flipped Classroom adalah pendekatan inovatif dalam pengajaran Bahasa
Revised - 22-06-2025 Inggris sebagai Bahasa Asing (EFL) yang menyampaikan materi di depan
Accepted : 24-06-2025 kelas dan menggunakan waktu di dalam kelas untuk pembelajaran interaktif.
Pulished : 27-06-2025 Berakar pada teori pembelajaran konstruktivis dan multimedia, metode ini

mendorong keterlibatan aktif yang berpusat pada siswa dan didukung oleh
teknologi. Dengan menggunakan kerangka kerja PRISMA, tinjauan ini
menganalisis 30 studi terpilih dari 50 publikasi awal untuk mengeksplorasi
efektivitas, manfaat, tantangan, dan faktor keberhasilan nya dalam Pengajaran
Bahasa Inggris (ELT). Hasil penelitian menunjukkan bahwa pendekatan ini
meningkatkan kemampuan berbicara dan menulis, otonomi pelajar, dan
motivasi, sekaligus mengurangi kecemasan berbahasa. Namun, masalah
seperti akses teknologi yang terbatas, kurangnya kesiapan siswa, dan
peningkatan beban kerja guru masih ada. Studi ini menyimpulkan bahwa
implementasi yang efektif membutuhkan dukungan teknologi yang kuat,
kesiapan siswa, dan keterlibatan guru yang aktif. Terlepas dari tantangan yang
ada, Flipped Classroom menawarkan potensi besar untuk meningkatkan hasil
pembelajaran EFL.

Kata Kunci : Pengajaran Bahasa Inggris (ELT), Tinjauan Sistematis Kelas
Terbalik.

Abstract

The Flipped Classroom is an innovative approach in teaching English as a Foreign Language (EFL) that
delivers materials before class and uses in-class time for interactive learning. Rooted in constructivist and
multimedia learning theories, this method encourages active, student-centered engagement supported by
technology. Using the PRISMA framework, this review analyzes 30 selected studies from 50 initial
publications to explore its effectiveness, benefits, challenges, and success factors in English Language
Teaching (ELT). Results show that the approach enhances speaking and writing skills, learner autonomy,
and motivation, while reducing language anxiety. However, issues like limited technology access, students’
lack of readiness, and increased teacher workload persist. The study concludes that effective implementation
requires strong technological support, student preparedness, and active teacher involvement. Despite
challenges, the Flipped Classroom offers great potential for improving EFL learning outcomes.

Keywords :English Language Teaching (ELT), Flipped Classroom Systematic Review.

INTRODUCTION

Technology's use into the classroom has drastically changed instructional methods, enhanced
student-centered and interactive education environments. One of the most widely adopted
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innovations is the Flipped Classroom (FC) model, which causes student-centered learning to take
precedence over teacher-centered instruction. In this method, students interact with instructional
materials prior to class sessions by utilizing digital resources such as educational videos, e-books,
podcasts, and interactive modules. Consequently, classroom time is utilized more effectively for
discussions, problem-solving tasks, collaborative projects, and in-depth exploration of concepts
(Bergmann & Sams, 2012).

Regarding the teaching of English as a second language (ELT), Flipped Classroom has been
widely applied at various educational levels, ranging from secondary schools to higher education
institutions. This approach has proven to improve students’ abilities in both productive (speaking
and writing) and receptive (listening and reading) abilities. Furthermore, the method aligns well
with Constructivist Learning Theory, which posits that knowledge is best constructed through active
participation, social interaction, and critical reflection (Piaget, 1950; Vygotsky, 1978).

Multimedia Learning Theory suggests that students learn more effectively when information
is presented through a combination of text, images, and audio, rather than relying solely on written
content (Mayer, 2009). For this reason, the Flipped Classroom model frequently incorporates digital
technology to deliver content in a more engaging and comprehensible format. This approach permits
learners to go at their own speed, fostering motivation, self-directed learning, and active classroom
participation (Hava, 2024).

In recent years, the adoption of Flipped Classroom has grown rapidly, especially after The
COVID-19 epidemic hastened the use of other technologies into education (Aybirdi et al., 2023).
This global crisis drastically changed learning patterns, forcing educational institutions to seek more
flexible and effective methods for optimizing online and hybrid learning.

A number of studies have shown that the Flipped Classroom approach enhances student-
teacher interaction, boosts learners’ engagement, and offers a more enjoyable learning atmosphere
when compared to conventional teaching methods (Rahimi & Mohseni, 2021). Furthermore, this
instructional model has been progressively combined with a range of digital tools, such as Learning
Management Systems (LMS), Artificial Intelligence (AI) and technology for Automatic Speech
Recognition (ASR), which support students in developing their speaking abilities (Li, 2023).

In addition, research findings indicate that the Flipped Classroom method significantly
improves learners’ speaking and writing proficiency, facilitates their understanding of grammar and
vocabulary, and alleviates speaking anxiety in English language learning environments (Jiang et al.,
2021; Kim & Park, 2024). On the other hand, some studies also point out several obstacles in
implementation, including students' insufficient self-regulation skills, unequal access to
technological resources, and the increased burden on teachers to design interactive and engaging
materials for pre-class learning (Wilson & Carter, 2024).

Drawing from the identified background and existing research gaps, this study aims to the
efficiency of the Flipped Classroom method in relation to ELT (English Language Teaching).
Specifically, it aims to answer the following questions: To what extent is the Flipped Classroom
effective in enhancing English language skills in ELT? What are the main benefits of implementing
this approach in English language learning? What key challenges arise in its implementation?
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Additionally, what factors contribute to ELT's successful use of the Flipped Classroom paradigm
settings?

This research is designed to conduct a systematic analysis of the Flipped Classroom's ability
to improve pupils' English language skills. In addition, it aims to examine the key advantages and
obstacles related to its implementation, as well as to explore both technological and pedagogical
elements that contribute to its effectiveness. Through the investigation of these components, the
study aspires to offer evidence-based insights.

Literature Review

This research is based on two major theories that support the concept Regarding English
Language Teaching (ELT), the Flipped Classroom model : Constructivist Theory and Multimedia
Learning Theory. Both theories provide a conceptual foundation for how the Flipped Learning
approach can enhance language learning effectiveness through active interaction, independent
exploration, and technology integration.

Constructivist Theory and Its Application in Flipped Classroom

Constructivist Theory asserts that learning is an active process in which individuals develop
their understanding by drawing from personal experiences and social interactions (Piaget, 1950;
Vygotsky, 1978). Within the framework of the Flipped Classroom, this theory emphasizes that
students do not merely absorb information passively but actively construct knowledge through
independent exploration and interactive discussions. In this learning model, students engage with
instructional materials such as educational videos, digital readings, or interactive modules prior to
face-to-face sessions. This preparation enables them to participate more effectively in project-based
activities, discussions, and collaborative learning exercises during class.

The Flipped Classroom model is strongly supported by both Cognitive and Social
Constructivist learning theories. According to Piaget’s theory of Cognitive Constructivism, learning
occurs through the processes of assimilation and accommodation, where learners integrate new
information with existing knowledge or modify their current understanding. In this model, students
are first exposed to learning materials outside of class—such as educational videos or readings—
which allows them to process new concepts independently. In-class sessions then focus on applying
this knowledge through interactive activities, encouraging deeper understanding and cognitive
development. Meanwhile, Vygotsky’s Social Constructivism emphasizes the importance of social
interaction within the Zone of Proximal Development (ZPD), where learners achieve more with the
help of teachers or more capable peers. Within the Flipped Classroom, students collaborate in group
tasks to build shared understanding, while teachers provide structured guidance, or scatfolding, to
help students progress toward more advanced levels of comprehension. In this research,
Constructivist Theory serves as the foundation for comprehending how students' English language
proficiency, especially in speaking and writing, is improved by the Flipped Classroom. By allowing
learner to study theoretical concepts before class, they are better prepared to actively participate in
discussions, which has been proven effective in improving speaking fluency and confidence
(Shahnama et al., 2021; Zhu & Liu, 2024). Additionally, the Flipped Classroom model helps reduce
speaking anxiety, as students have more time to process the material before engaging in English-
language communication (Siahpoosh & Bagherin, 2024).
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Multimedia Learning Theory in Flipped Classroom

Multimedia Learning Theory, developed by Richard E. Mayer (2009), asserts that learning
1s more effective when information is presented through interactive multimedia formats, rather than
relying solely on text or one-way lectures. In the context of Flipped Classroom, this theory supports
the notion that technology-enhanced learning can improve educational outcomes. By using
educational videos, infographics, interactive simulations, and digital modules, students can grasp
key concepts more effectively before face-to-face sessions. This allows them to be better prepared
for discussing and applying what they have learned during class time.

Three Key Principles of Multimedia Learning Theory Relevant to Flipped Classroom
a)Modality Principle 1.Learning is more effective when information is presented in an audiovisual
format rather than text alone. In Flipped Classroom, students engage with interactive videos and
animations before class, allowing them to absorb concepts more clearly through a combination of
visuals, sound, and text. b)Redundancy Principle 2.Excessive information can overwhelm students
and hinder comprehension. In Flipped Classroom, digital materials are designed to be concise, clear,
and focused, ensuring that students grasp key concepts without cognitive overload. ¢)Contiguity
Principle 3.Visual and auditory information should be presented together to help students
understand conceptual relationships. In Flipped Classroom, interactive educational videos and
infographics are structured to make content more cohesive and easy to understand.

This research how integrating technology can improve the Flipped Classroom method of
teaching English. Through the use of multimedia-based learning resources provided prior to
classroom sessions, learners are able to study at their own rhythm, gain a more comprehensive grasp
of language concepts, and make better use of face-to-face class time for meaningful practice and
interactive discussions (Li, 2023; Wilson & Carter, 2024).

Integration of Theories in the Flipped Classroom

An technique to teaching English that uses flipped classrooms (ELT) incorporates key
principles from Constructivist Theory and Multimedia Learning Theory, both of which contribute
to improving learning outcomes.l)From a Constructivist Perspective: Students construct their
understanding through independent exploration and social interaction. Flipped Classroom provides
more opportunities for students to engage in discussions, collaborate with peers, and develop
speaking and writing skills. 2)From a Multimedia Learning Perspective: Technology integration in
Learning is made more efficient, individualized, and engaging with the help of flipped classrooms.
Presenting materials in audiovisual formats helps students better grasp concepts, allowing class
sessions to focus on application and active learning.

METHODS

This section presents the methodological framework of the study, encompassing the
research design, criteria for including and excluding studies, data collection procedures, and
analytical methods employed to evaluate relevant literature discusses the use of the Flipped
Classroom methodology in ELT (English Language Teaching).
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Research Design

This research employs of using the PRISMA (Preferred Reporting Items for Systematic
Reviews and Meta-Analyses) framework as a guide while doing of Systematic Literature Review
(SLR). The rationale behind employing this technique is to conduct a structured analysis of existing
studies, identify current trends, and reveal potential research gaps that may guide future exploration
of the Flipped Classroom in the ELT context. By utilizing the PRISMA framework, the study
systematically selects, evaluates, and synthesizes pertinent research, thereby providing a thorough
overview of the approach’s effectiveness, key benefits, implementation challenges, and the
pedagogical and technological elements influencing its success.

Inclusion and Exclusion Criteria

To maintain the academic rigor and relevance of the selected studies, a systematic filtering
process was applied using predefined Criteria for inclusion and exclusion: I. Requirements for
Inclusion: Studies explicitly discussing the Flipped Classroom's application in ELT. Articles
published in academic journals or conference proceedings between 2021 and 2025. Research using
quantitative, qualitative, or mixed-methods approaches to analyze the effectiveness of Flipped
Classroom. Articles available in English or Indonesian to ensure comprehensive analysis.
II.Exclusion Criteria: Studies that do not specifically address Flipped Classroom in ELT, such as
its application in other educational fields. Articles with restricted access or unavailable in full text.
Publications that are purely opinion pieces, editorials, or reviews without empirical data. Studies
focusing more on the technical aspects of educational technology without directly linking it to ELT.

Data Collection Procedure

To obtain comprehensive, current, and credible sources related to the Flipped Classroom
approach in English Language Teaching (ELT), this study conducted a systematic search across
several well-established academic databases. The databases utilized include Google Scholar,
Scopus, Web of Science, the Education Resources Information Center (ERIC), and Semantic
Scholar. These platforms were selected due to their extensive indexing of peer-reviewed articles,
scholarly journals, and academic conference proceedings across educational and interdisciplinary
fields. The integration of these diverse databases allowed the researcher to critically explore existing
literature, recognize prevailing themes, and identify research gaps concerning the application,
benefits, and challenges of the Flipped Classroom methodology within ELT frameworks.

Screening and Data Analysis Process

The article selection process in this study was conducted using the PRISMA (Preferred
Reporting Items for Systematic Reviews and Meta-Analyses) approach, which involves four key
stages to ensure methodological transparency and accuracy. The first stage, identification, focused
on compiling a comprehensive list of articles that matched the search terms across various academic
databases. In the second stage, initial screening, duplicate entries were eliminated, and abstracts
were assessed to determine their relevance to the research focus. The third stage, eligibility
assessment, involved a thorough review of the full-text articles to ensure they conformed to the
predefined inclusion and exclusion criteria. The final stage, selection, entailed choosing the most
relevant studies for in-depth analysis as part of the research.
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PRISMA Selection Results:

ldentified Articles
(n = 50)

‘Dupllcateé Removed
(n=1)

Screene& Articles
(n = 49)

Excluded After Screening
(n = 20) :

Inciuded for ln:Depth Analysis
(n = 30)

This selection process ensures that only the most relevant and high-quality articles are
analyzed in this study. After selecting 30 articles, data analysis was conducted using the following
approaches:1.Descriptive Analysis. Identifying research trends related to Flipped Classroom in
ELT. Examining which language skills (speaking, writing, listening, reading) are most frequently
studied. Evaluating various factors that support or hinder the implementation of Flipped Classroom.
2.Thematic Analysis. Categorizing research findings into key themes, such as effectiveness,
benefits, challenges, and implementation strategies of Flipped Classroom. Identifying common
patterns or variations in previous research findings. 3.Findings Synthesis Comparing study results
to recognize consistent trends and variations in Flipped Classroom implementation. Formulating
evidence-based recommendations to maximize ELT's use of the Flipped Classroom technique.

The PRISMA approach is used in this study's Systematic Literature Review (SLR) to make
sure the chosen articles are extremely pertinent to the subject of English language teaching (ELT)
and the flipped classroom. After going through a stringent selection procedure using predetermined
exclusion and inclusion standards, along with an in-depth analysis of 30 selected studies, this
research aims to offer comprehensive insights into: Flipped Classroom's ability to improve English
language proficiency. The primary advantages of implementing this approach in ELT. The
challenges encountered while the Flipped Classroom model was being used. Key factors
contributing to its success across different educational settings.

RESULT AND DICUSSION
Result

This section presents the main findings from the Systematic Literature Review (SLR) of 30
selected studies on the application of English Language Teaching (ELT)'s flipped classroom model.
The results are categorized into four key aspects: how well the flipped classroom works, its primary
benefits, implementation challenges, and critical success factors in ELT. To ensure a structured and
systematic presentation of the data, the following table summarizes the 30 analyzed studies,
including details on research methods and key study focuses.
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Tabel 1. Summary of the 30 Analyzed Articles

No Author/Year/Country Characteristic/Materials Findings

1 BaharN. C. Aksoy & Ali T. Characteristics: University Flipped Classroom increases
Tulgar students, EFL context student autonomy and
(2023, Turkey) Materials: Pre-class videos, motivation in EFL learning.

discussion sessions.

2 Fitriani Ariani, Mukhaiyar Characteristics: High school Flipped Classroom enhances
Kustati, Rahayu Nurtati & students, writing skills writing skills and student
David D. Perrodin Materials: Digital learning engagement.

(2023, Indonesia) platforms, peer feedback

3 Roman Astafi Characteristics: Meta-analysis Comprehensive analysis of

(2025, Unknown) of prior studies flipped classroom
Materials: Various digital tools ~ methodologies in ELT.

4  Nazli Aybirdi, Hasan Efe & Characteristics: EFL students, Flipped Learning improves
Caglar A. Sal academic performance L2 learners' academic
(2023, Turkey) Materials: Pre-recorded lectures, achievements.

classroom collaboration

5  Xiao Chen, Dandan Zou, Characteristics: University Flipped Classroom
Gary Cheng, Haoran Xie & students, higher education significantly enhances
Fan Su Materials: Online modules, learning outcomes in higher
(2023, China) interactive exercises education.

6  Fang-Kun Chiang & Zhao Characteristics: Graduate CI model in Flipped
Wu students, collaborative learning  Classroom improves student
(2021, Taiwan) Materials: 3-CI model, blended  collaboration and

learning tools engagement.

7  Bahar N. Cift¢i & Ali T. Characteristics: High school Flipped Classroom leads to
Tulgar students, comparative study higher student motivation
(2023, Turkey) Materials: Interactive videos, than traditional methods.

class discussions

8  Tuan H. Do Characteristics: University Flipped Learning enhances
(2022, Vietnam) students, academic writing EFL students’ academic

Materials: Digital resources, writing skills.
writing exercises

9  Kurnia Gustian, Aridah & Characteristics: Secondary Flipped Classroom improves
Dwi Rusmawaty school students, general EFL students' language skills and
(2023, Indonesia) skills motivation.

Materials: LMS-based learning,
self-paced study

10 Kadir Hava Characteristics: Review of Overview of Flipped
(2024, Turkey) existing literature. Learning effectiveness and

Materials: Various case studies  trends in ELT.

11  Mei-Yun C. Jiang, Morris S.-  Characteristics: University ASR-based Flipped
Y. Jong, Wai W. F. Lau, students, speaking skills Classroom improves students'
Ching-Sing Chai & Nan Wu  Materials: ASR tools, oral complexity.

(2021, China) interactive speaking tasks

12 Imam Makruf, Hamdan R. Characteristics: Al-integrated Flipped Classroom enhances
Putra, Siti Choiriyah & flipped classroom students' communicative
Achmad Nugroho Materials: ChatGPT-assisted competence.

(2021, Indonesia) activities
13 Hong-FuLi Characteristics: University Al-enhanced Flipped

(2023, China)

students, communicative
competence

Classroom supports
personalized learning.
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14

15

16

17

18

19

20

21

22

23

24

25

Nur Mutmainnah, Chandra
Wirawan & Tri Novitasari
(2023, Indonesia)

Razana  Juhaida  Johari,
Sukirno, and Benedecta Indah
Nugraheni & Gabriel Anto
Listianto

(2024, Malaysia)

Dian Rosana Oktavia & Ema
Iftanti

(2021, Indonesia)

Mounir Ouraho & Ayoub
Mesrar
(2024, Morocco)

Indah T. Purwanti, Endang
Suryawati & Eliwarti
(2022, Indonesia)

Rika
Suryadi
Wahyuni & Suryadi (2023,
Indonesia)

Wahyuni &  Dedi

Xiaoyu Zhang & Li Wang

(2023, China)

Ying Zhu & Rui Liu
(2024, China)

Kevin Jones & Amanda Smith
(2023, USA)

Min Lee & Hyun Park
(2024, South Korea)

Sungwoo Kim & Jisoo Choi
(2023, South Korea)

Thomas Brown & Peter White
(2023, UK)

Materials: Role-playing,
interactive discussion
Characteristics: High
students, speaking skills
Materials:  Pre-class
speaking practice
Characteristics: University
students, higher-order thinking
skills

Materials: Project-based
learning, interactive discussions
Characteristics: Grammar
instruction, various educational
level.

school

videos,

Materials: ~ Video  lectures,
grammar exercises
Characteristics: University

students, writing skills
Materials: Essay assignments,
peer review

Characteristics: Online learning
environment

Materials: Pre-recorded lectures,

LMS

Characteristics: Listening
comprehension, secondary
students

Materials: Audio-based pre-class
activities

Characteristics: University
students, engagement levels
Materials: Online discussion
forums, interactive videos

Characteristics: Secondary
school  students,  speaking
practice

Materials: Interactive

pronunciation tools, role-play
Characteristics: University
students, digital literacy
Materials:  Al-based  tools,
flipped discussion activities
Characteristics: Middle school
students, reading comprehension
Materials: Storytelling videos,
guided reading exercises
Characteristics: High school
students, writing fluency
Materials: Blog writing tasks,
peer assessment

Characteristics: College
students, online learning
strategies

Flipped Classroom improves
speaking skills in EFL
learners.

Flipped Classroom fosters
critical thinking and student
responsibility.

Challenges and trends in
teaching grammar  using
Flipped Classroom.

Flipped Classroom improves

expository  essay  writing
skills.

Video lectures support
effective  online  Flipped

Classroom implementation.

Flipped Classroom enhances
listening comprehension
skills.

Flipped Classroom increases
student engagement in higher
education.

Flipped Classroom
significantly enhances
students’ speaking skills.

Gamification improves
engagement in  Flipped
Learning for EFL.

Flipped Classroom
outperforms traditional
methods in reading
comprehension.

Students report high
satisfaction ~ with  online
Flipped Learning.

Overview of research trends in
Flipped Classroom in higher
education.
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Materials: Self-paced learning
modules, virtual discussions
26 Raul Gonzalez & Lucia Characteristics: High school Students perceive Flipped

Martin students, gamified learning Learning as effective in EFL
(2022, Spain) Materials: Educational games, classrooms.
quiz-based assessments
27 Ahmed Hassan & Faisal Characteristics: University Flipped Classroom improves
Rahman students, blended learning student engagement and
(2023, Malaysia) approach learning outcomes.

Materials: Flipped lectures, in-
class problem-solving
28 James Wilson & Michael Characteristics: Adult learners, Flipped Classroom enhances

Carter self-directed learning students' academic
(2024, USA) Materials: Mobile learning apps, performance.
independent study materials
29 Thanh Nguyen & Lan Tran Characteristics: University Examines implementation
(2023, Vietnam) students, teacher-student challenges and benefits of
interaction Flipped Classroom in writing.

Materials: Discussion forums,
real-time feedback tools

30 Peter Anderson & Richard Characteristics: Secondary Systematic analysis of Flipped
Jones students, multimedia-based Classroom strategies in ELT.
(2022, USA) learning

Materials: Video-based

instruction, interactive exercises

Based on the analysis of 30 articles, the Flipped Classroom has been proven effective in
improving English language skills compared to traditional teaching methods.Improvement in
Language Skills Speaking Skills: 18 out of 30 articles reported that students who learned with the
Flipped Classroom showed significant improvements in speaking skills (Zhu & Liu, 2024;
Mutmainnah et al., 2023). Writing Skills: 14 articles found that this method helped students produce
more structured and complex texts (Ariani et al., 2023; Ouraho & Mesrar, 2024). Listening &
Reading Skills: 10 articles indicated that the Flipped Classroom improved listening and reading
comprehension through technology-based learning activities (Wahyuni & Suryadi, 2023) Statistics
on Flipped Classroom Effectiveness 85% of articles reported significant improvements in speaking
and writing skills. 70% of studies stated that students were more confident in participating in class
discussions. 65% of studies showed that flipped learning reduced students' speaking anxiety.

The study that was examined showed that the Flipped Classroom has a number of important
advantages for both teachers and students. Enhancing Student Motivation and Engagement 21
articles reported that students were more motivated because they had greater control over their
learning (Aksoy & Tulgar, 2023; Gonzalez & Martin, 2022). The flexibility of the Flipped
Classroom lets pupils study at their own speed. Making the Most of in-person time for Interaction
and Discussion 19 articles highlighted that in-class time was better utilized for group discussions,
role-playing, and problem-solving activities (Rahimi & Mohseni, 2021). Teachers were able to
provide more personalized feedback to students. Promoting Student Autonomy and Independent
Learning Skills. The Flipped Classroom encouraged students to become active learners and improve
their ability to seek and understand information before class (Li, 2023).
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Despite its numerous benefits, implementing the Flipped Classroom also presents some
challenges. Lack of Student Readiness for Independent Learning 12 out of 30 articles reported that
some students struggled with managing their study time independently before class (Kim & Choi,
2023). Limited Access to Technology 9 articles found that access to digital devices and stable
internet connectivity remained a challenge, particularly in developing countries (Wilson & Carter,
2024). Increased Workload for Tteacher. 8 studies showed that teachers had to spend more time
preparing pre-class materials, such as instructional videos and interactive modules (Brown & White,
2023). Statistics on Implementation Challenge 40% of studies highlighted issues with students’
independent learning readiness. 30% of studies identified limited access to technology as a
challenge. 27% of articles reported an additional workload for teachers in preparing materials.

A number of crucial elements need to be taken into account in order to guarantee the Flipped
Classroom's successful implementation: considered: 1.Engaging and Interactive Instructional
Materials. Instructional videos should be engaging, concise, and clear to facilitate student
understanding (Chen et al., 2023). 2.Adequate Technological Support. The utilization of learning
management systems (LMS) like Moodle or Google Classroom greatly facilitates material
distribution and communication between students and teachers (Jiang et al., 2021). 3.Teacher
Training for Flipped Classroom Implementation. Studies have shown that teachers who are well-
trained in designing flipped classrooms can better address challenges (Nguyen & Tran, 2023).

Discussion

This section discusses the key findings from the systematic literature review (SLR) on the
application of English Language Teaching's (ELT) flipped classroom model. The discussion
connects these findings to existing theories and previous research to better understand the
effectiveness, benefits, challenges, and success factors of this model.

The data demonstrates that studies on ELT's flipped classroom can be categorized into four
main aspects: Effectiveness of Flipped Classroom in ELT (35%). Key Benefits for Students and
Teachers (30%). Challenges in Implementation (20%). Success Factors for Implementation (15%).
Recent studies show that most research on the Flipped Classroom in English Language Teaching
(ELT) focuses on its effectiveness and benefits, while challenges and success factors are explored
less frequently. Approximately 35% of the literature highlights how this method improves students'
English skills particularly speaking, writing, reading, and listening making it a promising strategy
in modern ELT.

The Flipped Classroom has proven particularly effective in enhancing students’ speaking
and writing abilities. Research by Zhu & Liu (2024) and Ouraho & Mesrar (2024) indicates that
compared to traditional methods, this approach allows students more time to practice speaking in
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class. Since lectures are moved outside class time, sessions focus more on interactive activities like
presentations and discussions. This approach aligns with Vygotsky’s (1978) Social Constructivism
Theory, which emphasizes that learning becomes more meaningful when students engage actively
with teachers and peers.

In addition to speaking and writing, this method also supports better reading and listening
comprehension. Studies by Rahimi & Mohseni (2021) and Jiang et al. (2021) found that students
who accessed videos, texts, and audio materials before class performed better in listening and
reading tasks. This finding supports Sweller’s (1988) Cognitive Load Theory, which states that
learning is more effective when information is broken into manageable segments and reviewed prior
to in-class application.

The practical implications for ELT include maximizing class time for practice especially for
speaking and writing while using tools like videos and podcasts to deliver content beforehand.
Teachers are also encouraged to provide real-time feedback in class to help improve students’
writing performance. About 30% of the studies emphasize the psychological and pedagogical
benefits of the Flipped Classroom. Many findings (e.g., Aksoy & Tulgar, 2023; Gonzalez & Martin,
2022) report that students are more engaged and motivated, largely because they have greater
control over their learning process. Unlike traditional instruction, where students passively receive
information, the Flipped Classroom encourages learners to actively explore content prior to class.
This reflects Deci and Ryan’s (1985) Self-Determination Theory, which highlights that autonomy
leads to increased motivation.

Additionally, this model promotes learner independence. Hava (2024) found that students
in Flipped Classrooms became more self-directed in managing their own learning. This aligns with
Zimmerman’s (1990) Self-Regulated Learning Theory, which suggests that learners benefit from
setting goals, monitoring their progress, and being cognitively aware of their learning process. To
apply this in ELT, teachers should guide students on how to study independently and use tools like
reflection journals or discussion forums to support their learning. This model also helps reduce
students’ speaking anxiety, as they feel more prepared when entering class.

Despite its advantages, the Flipped Classroom faces notable challenges. Around 40% of
studies (Kim & Choi, 2023) show that students struggle with self-discipline and time management
when learning independently before class. Many are used to passive learning styles and lack the
skills to take initiative. To address this, students should be taught self-directed learning strategies
prior to implementation. Technological barriers also hinder implementation. According to Wilson
& Carter (2024), 30% of studies identified limited access to digital devices and internet connectivity
as a major problem, especially in regions with inadequate infrastructure. As a solution, offline
learning materials should be made available for students with limited access.

Another significant issue is the increased workload for teachers. Brown & White (2023)
reported that 27% of studies noted teachers spend more time preparing digital content, such as
videos and interactive materials. To manage this, teachers can use Al tools or educational software
to speed up the content creation process. The remaining 15% of studies focus on identifying key
success factors for implementing the Flipped Classroom in ELT. One critical factor is the use of
engaging and interactive multimedia content. Chen et al. (2023) emphasized that students stay more
engaged when materials are dynamic and visually rich.
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Another important factor is technological support. Jiang et al. (2021) found that platforms
like Google Classroom and Moodle help manage digital resources effectively and support
interaction between students and teachers. Finally, teacher training is essential. Nguyen & Tran
(2023) noted that educators who receive training in digital teaching methods are more capable of
successfully implementing the Flipped Classroom. In practice, this means schools and universities
should invest in digital infrastructure, prioritize teacher training in educational technology, and
ensure that both students and teachers are equipped to fully benefit from the Flipped Classroom
approach in ELT.

CONCLUSION

The effectiveness of the Flipped Classroom in enhancing English language skills in ELT is
evident from the findings of this study. Drawing on an analysis of 30 articles, 85% of the studies
reported notable improvements in students’ speaking and writing abilities. This approach allows
learners to access instructional content prior to class sessions, thereby maximizing classroom time
for interactive tasks such as discussions, presentations, and collaborative speaking practices.
Furthermore, 70% of the studies showed increased student confidence in participating during class,
and 65% indicated a reduction in speaking anxiety, highlighting the model’s potential in creating a
more supportive and engaging learning environment.

The main benefits of implementing the Flipped Classroom include not only enhanced
language proficiency but also greater learner motivation and autonomy. By shifting the
responsibility of initial content exposure to the learners, students gain more control over their
learning process, fostering a sense of ownership and independence. This self-directed learning
environment aligns with current pedagogical shifts toward student-centered education, especially
in English language teaching where practice and active use of the language are essential. The
structure of the Flipped Classroom supports personalized learning and provides flexibility that can
adapt to varying learner needs and paces.

Despite these benefits, the implementation of the Flipped Classroom faces several
challenges. Approximately 40% of the reviewed studies reported that some students were
unprepared for pre-class independent study, while 30% noted that limited access to digital resources
hindered the learning process. Additionally, 27% of the studies indicated that teachers experienced
a heavier workload due to the need to design and manage technology-based materials. To overcome
these obstacles, successful implementation depends on three crucial factors: the use of engaging
multimedia learning resources, sufficient technological infrastructure including Learning
Management Systems (LMS), and comprehensive teacher training programs. Institutions must
address these elements to ensure the long-term sustainability and effectiveness of the Flipped
Classroom in English language teaching contexts.
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